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At Blackrod Primary School we provide an ambitious, broad and balanced curriculum that is designed to meet

the needs of all children. Our curriculum provides our children with meaningful experiences and opportunities with

the knowledge and skills they need for life beyond Blackrod Primary School.

Our curriculum is organised and sequenced in a way that ensures the end points the children are working towards

are clear. Our children acquire the knowledge and skills they need to accomplish the end points by building on

what they have already learned.

Through our ‘Built for Blackrod’ curriculum we are driven to create a positive school culture where diversity and

equality is at the core. Social, Moral, Spiritual and Cultural development opportunities are woven throughout the

curriculum and assemblies which incorporate the Rights of a Child, Fundamental British Values, Safety and the

Equality Act 2010.

Our ambition is to develop the ‘whole child’, nurturing children’s talents and celebrating their achievements and

successes. Our values alongside our vision of ‘A joy in learning and life’ underpin all that we do at Blackrod Primary

School.

Our Curriculum
Built for… 

Bravery     Learning    Aspiration    Citizenship   Kindness   Respect    Optimism   Determination
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History Intent
Through our history curriculum we aim to our children to be curious and creative thinkers who develop a complex knowledge of local 

and national history and the history of the wider world. We want our children to develop the confidence to think critically, ask 

questions, and be able to explain and analyse historical evidence to become young Historians.

We aim to build an awareness of significant events and individuals in global, British and local history and recognise how things have 

changed over time. History will support children to appreciate the complexity of people’s lives, the diversity of societies and the 

relationships between different groups. Studying History allows children to appreciate the many reasons why people may behave in 

the way they do, supporting children to develop empathy for others while providing an opportunity to learn from mankind’s past 

mistakes.

Our aim is to support pupils in building their understanding of chronology in each year group, making connections over periods of 

time and developing a chronologically-secure knowledge of History. We hope to develop pupils’ understanding of how historians 

study the past and construct accounts and the skills to carry out their own historical enquiries.

In order to prepare our children for their future learning in History, our scheme introduces them to key substantive concepts including 

power, invasion, settlement and migration, empire, civilisation, religion, trade, achievements of humankind, society and culture. 

Our history curriculum enables pupils to meet the end of Key stage attainment targets in the National curriculum and the aims also 

align with those set out in the National Curriculum. For EYFS, the activities allow pupils to work towards the Understanding the world 

Development matters statements and Early learning goals, while also covering foundational knowledge that will support them in their 

further history learning in Key stage 1.
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History Subject Journey
Long Term Plan Overview



Progression of Knowledge and Skills

Progression of Knowledge 

and Skills Document



Progression of Knowledge and Skills
Substantive concepts are key concepts, such as ‘empire’, ‘monarchy’, or ‘invasion and settlement’, which children learn about 
during their study of primary History. Substantive concepts are fundamental elements of children’s historical knowledge, 
however they are abstract and therefore children may find them challenging to understand.

The 2021 Ofsted research review into history states that, to be able to use them confidently, children need to have a secure 
knowledge of substantive concepts in different contexts.



History Knowledge Blocks

Power
(Monarchy, 

government and 
empire)

EYFS and KS1

KS2

Achievements & 
follies of mankind

Power
(Monarchy, 

government & 
empire)

Tax &Trade

Invasion, 
Settlements & 

migration 

Achievements and 
follies of mankind

Beliefs
Civilisation (social 

and cultural)

An effective Knowledge Builders organises information into Knowledge Blocks that help children to 
understand where the new information sits in relation to previously learned knowledge.

Knowledge Blocks (substantive knowledge)refer to the knowledge of the past: people, events, ideas 

and so on. This is regularly taught within history with children learning about the key events and people

of a variety of historical periods.



Progression of Knowledge and Skills

An understanding of the key disciplinary concepts which underpin the study of history supports the children in broadening 
their skills, knowledge and understanding



National Curriculum Coverage
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Whole school

National Curriculum 

Coverage Document



Enquiry Questions
1. How long ago did prehistoric man live?

2. What does Skara Brae tell us about life in the Stone 

Age?

3. Who was the Amesbury Archer?

4. How did bronze change life in the Stone Age?

5. How did trade change the Iron Age?

6. What changed between the Stone Age and the 

Iron Age?

BLACKROD PRIMARY SCHOOL – KNOWLEDGE BUILDER
We are Historians: Would you prefer to live in the Stone Age, Bronze Age or Iron Age?

Prehistoric Man:
The prehistoric period

is the time before written record. Mankind who lived within this 

period would be known as prehistoric man. 

Some research suggests the earliest known humans arrived in 

these lands around 900,000 years ago and other stretch back 

to 2.5 million years ago.
Prehistory stretches from then until the Roman invasion in AD 

43

It’s the period of human history we know the least about, but 

it’s also the longest by far.Skara Brae:
In the Neolithic period people started to live together as 

communities. One example of this is Skara Brae.

Skara Brae was built in the Orkney Islands, Scotland from 

3200 BC which is during the Neolithic period. No trees grew 

there so stone was used to build houses instead of wood. 

The artefacts discovered at this site teach 

us how they built their homes, the work they did,

the food they ate and much, much more!

The Amesbury Archer:
The grave of a Bronze Age man was discovered in Amesbury, just two miles from 

Stonehenge. He was buried with around 100 objects! When the man was found,    

he was nicknamed 'the Amesbury Archer‘ because he was buried with

arrowheads and wrist-guards used by archers. 

Now it is thought, that he probably spent most of his time working with metal. Tests 

on his skeleton show that he lived in 2300BC and grew up in mainland Europe 

then travelled to England as an adult.

Life after Bronze:
The Bronze Age brought great changes to the 

world.  The tools and weapons of the day were easier

to use, stronger and lasted longer. This change 

allowed for a population increase since farming and hunting 

became more efficient and could support more people. 

How did trade change the Iron 
Age:
Before the Iron age, people traded 

items by exchanging them as they did 

not have coins so they would 

exchange or barter for other goods.

As british traders began to travel 

further afield to export gold, iron, 

cattle, hunting dogs, animals and 

slaves, traders from Europe imported 

olive oil, wine, glassware, ivory and 

gems.

The first coins were made around 600 

BC and people used their coins to pay 

for goods

Stone Age to Iron Age changes:
In the Stone Age, homes were a simple straw and wood structure which could 

be easily taken apart if needed and people lived in small tribes. These people 

had to hunt and gather their food daily and used everything they had so it is 

believed they did not trade. 

By the Iron Age, people were living in round houses in larger groups run by a 

chief or king. They now used farming and trading practices for any extra 

crops, meats and so on and were able to import and export to and from 

Europe and as such had lots of goods which lead to wealth of lands and 

objects.



Enquiry Questions

1. What was Henry VIII really like?

2. Why was Anne Boleyn killed?

3. Why did Henry VIII have so many 

wives?

4. What was a Royal Progress?

5. What was a Royal Progress like?

6. What can inventories tell us about 

life in Tudor times?

BLACKROD PRIMARY SCHOOL – KNOWLEDGE BUILDER
We are Historians: The Tudors

Henry VII

1750 – 1900 Industrial RevolutionHenry VII – the first Tudor king to reign

over England after defeating Richard 

III in the Battle of Bosworth Field

1485 - 1509 9 days!

Henry VIII

1509 - 1547

Henry VIII – Became King 

at 17. He was famous for 

his furious temper!

1547 – 1553

Edward VI

Edward VI – Henry VIII’s son. He was King for just a few 

years from age 9 – 15 but he was considered to 

young to exercise power as the king

Lady Jane Grey

Lady Jane Grey – After Edward VI died, Jane 

became the Queen for just nine days before Mary 

(the rightful heir to the throne) imprisoned her.

Mary I

Henry VIII’s daughter. Nicknamed ‘Bloody Mary’  

after burning people at the stake if they didn’t agree 

to the religious changes she made to the country.

1553 - 1558

Elizabeth I

1558 - 1603

Elizabeth I –Daughter of Henry VIII. She led the English 

navy to defeat the Spanish Armada. She never had 

any children so when she died, the Tudor era ended

Q1 - Henry VIII was England’s 

most famous Tudor Monarch, he 

was the King of England from 

1509 to 1547. He used portraits of 

himself to portray himself as a 

powerful king. There are 2 

different opinions on Henry VIII. 

Some historians see him as a 

tyrant who was cruel and 

ordered death of his wives. 

Others think he was a good ruler 

who was fair and improved the 

lives of people.

Q2 - Anne Boleyn was 

the second wife of 

Henry VIII and the 

mother of Elizabeth I. 

She was strongly 

Protestant and tried to 

influence Henry VIII to 

change his religious 

views. Anne Boleyn 

was arrested, taken to 

the Tower of London 

as a prisoner and then 

executed because 

she did not give birth 

to a son.

Q4 – The daughter of Henry VIII and Anne Boleyn, Elizabeth I ruled from 

1558 to 1603. She used portraits, coin propaganda and royal progresses to 

show her power and authority as Queen. She visited many towns and 

villages across the country. These tours were called Royal Progresses and 

took place during the summer months. In August 1575, Elizabeth visited 

Worcester on a Royal Progress, where she stayed for four nights. 

Q5 -Elizabeth I travelled in a litter. Elizabeth I used royal progresses to allow 

as many people as possible to see her. The litter was visible as it was open 

on both sides. She often used this during her Royal Progress.

During these Progresses, the city was prepared and thoroughly cleaned, 

houses were painted, lanterns and torches were hunt out, houses were 

decorated in different colours, streamers decorated the city and people 

lined the streets in excitement to see the monarch.

Q6 – Tudor inventories inform us  about what items and what rooms where 

inside people’s homes. They allows us to see how people lived their lives, how 

much money people had, what people had in their houses. This gives us an 

insight into how they lived and how wealthy they were. 

Q3 - In  Tudor times, people wanted sons to carry on the family name; marriage 

meant that wealth, lands and power were exchanged between families; marriage 

allowed alliances between families to be confirmed; marriage passed responsibility 

for a woman from her father to her husband. Henry VII had six wives as he wanted 

a male heir. Jane Seymour was the wife who gave Henry VIII a son.
1. Catherine of Aragon 
(divorced)

2. Anne Boleyn 
(beheaded)

3. Jane Seymour 
(died)

4. Anne of Cleves 
(divorced)

5.Catherine Howard 
(beheaded)

6. Katherine Parr 
(survived)

Henry VII



Enquiry Questions

1) Who features on banknotes and why? 

2) Who was the most significant monarch?

3)   How do we decide if someone is historically significant?

4) Why was Mary Seacole significant?

5) Who will be the face of the new £10 banknote?

BLACKROD PRIMARY SCHOOL – KNOWLEDGE BUILDER
We are Historians: Who should go on the £10 Banknote

Henry VII

Q 3 and 4 ) Historians make good inferences from the evidence available to 

them to judge how significant someone’s contribution to history is. 

We will research Betty Boothroyd, Ellen Wilkinson and Mary Seacole to discover 

what Significant role they have played in British History. 

Q1) During the Queen’s reign

Elizabeth II appeared on the front of

all British Banknotes.

On the reverse side the faces of

significant historical figures

appeared.

We will look at the features of bank

notes and see who is featured on

them currently.

We will learn about: Prime Minster

Winston Churchill; Scientist, Alan

Turing; artist, JMW Turner and

author, Jane Austen.

Q2) Who was the most significant monarch?

Historians can use the 5R’s to check a persons significance:

Remarkable: the person was reported on at the time and later on.

Remembered: the person or event was important to the memory of

a group of people.

Resonant: the person connected with experiences, beliefs or

attitudes across time and place.

Resulted: the person’s actions or events resulted in change that

had consequences for the future.

Revealed: the person or event reveals aspects of the past.

We will learn how significant Elizabeth I and Alfred the Great were.

Q5 ) You will be able to use your historians skills to have your say on who 

should appear on the future banknotes. 

Choose from the longlist of candidates one person that you would nominate 

to feature on the next £50 banknote. 



History Sticky Learning
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Cyclical: Children return to the 

same disciplinary and 

substantive concepts during 

their time in school

Prior Knowledge: Upon returning to each 

concept, prior knowledge is utilised so 

children can build on previous 

foundations, rather than starting again

Increasing depth: Each 

time a concept is revisited, 

it is covered with greater 

complexity. 

Lesson Structure and Delivery: Lessons are structured 

using retrieval practice, dual coding and using small 

steps to allow children to access the historical 

enquiry cycle: Question – Investigate – Interpret -

Evaluate and Conclude - Communicate

Knowledge Builders: 

these provide a children 

friendly overview of key 

knowledge, skills and 

vocabulary. 

Formative assessment

Lesson contains the ‘Assessing 

progress and understanding’ 

overview which helps teachers 

to identify those children who 

are secure in their learning or 

working at a greater depth in 

each lesson. Teachers make a 

judgement at the end of each 

project when the children 

complete composite piece such 

as a quiz or fact file.

Summative assessment

Children have end of term, year group 

endpoint assessments to support 

teacher project judgement across the 

year.

Review Days – half termly. Ignite prior 

knowledge and revisit areas of 

development. End of project 

composite and endpoints support 

the delivery.

Endpoints: end points the 

children are working towards 

are clear.In
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Assessment in History
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Formative assessment

Each lesson contains the 

‘Assessing progress and 

understanding’ section 

which helps teachers to 

identify those children who 

are secure.

Summative assessment

Children have end of term, 

endpoint quizzes and skills 

catchers to support 

teacher project judgement 

across the year.



Assessment in History
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Summative assessment

The disciplinary strands are assessed using a Skills catcher at the 

end of each project. This requires children to draw upon their 

disciplinary knowledge in order to respond to an outcome task, 

such as the one shown here. Each disciplinary concept is 

assessed at least once by the end of Key stage 1 

and once by the end of Key stage 2 using historical enquiry skills. 

Skills catchers provide teachers with a record of summative 

assessment as evidence of progression from Key stage 1 to Key 

stage 2.

It is suggested that teachers keep the Skills catchers as children 

move through Primary school so that History coordinators will 

have a record of children’s learning. Substantive concepts and 

topic knowledge begin being assessed using an end of unit quiz 

in Year 2 Spring term and continue to be assessed throughout Key 

stage 2 units. These units also have formal written assessments 

available to assess substantive concepts



Adaptive Teaching and Assessment 
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Depth of Learning
Progress Descriptors

Cognitive Challenge Predominant 

teaching 

method 

Types of 

success 

criteria

Nature of 

Progress

Support Typically children will…

WT Low level cognitive 

demand. Involves 

following instructions.

Modelling

Explaining

Instructional 

(e.g. steps to 

success)

Acquiring High Name, describe, follow instructions or 

methods, complete tasks, recall 

information, ask basic questions, use, 

match, report, measure and list, illustrate, 

label, recognise, tell, repeat, arrange, 

define, memorise.

ARE High level of 

cognitive demand. 

Involves mental 

processing beyond 

recall. Requires 

some degree of 

decision making.

Reminding

Guiding

Guidance 

(e.g. 

remember to 

include)

Practising Medium Apply skills to solve problems, explain 

methods, classify, infer, categorise, identify 

patterns, organise, modify, predict, 

interpret, summarise, make observations, 

estimate, compare.

ARE+ Cognitive demands 

are complex and 

abstract. Involves 

problems with multi-

steps or more than 

one possible answer. 

Requires justification 

of answers.

Coaching

Mentoring

Learner 

generated

Deepening 

understanding

Low Solve non-routine problems, appraise, 

explain concepts, hypothesise, investigate, 

cite evidence, design, create, and prove.
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How is the History scheme of work organised?

The scheme of work is organised to reflect the fact that ‘knowledge of the past must be shaped by disciplinary 
approaches in order to become historical knowledge.’

(Ofsted research review series: History, 2021)
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How is the History scheme of work organised?

Topic knowledge is covered in each of our units, helping children to understand the period being studied, however this 

knowledge is not necessarily progressive and the need to memorise this knowledge may not extend beyond the topic in 

question. 

Topic knowledge (or ‘fingertip knowledge as it is referred to in the Ofsted research review series: history) does have an 

important role in history learning however as it enables pupils to develop their Chronological awareness and 

understanding of Substantive concepts in different contexts.



Cultural Capital History
Our understanding of ‘knowledge and cultural capital’ is derived from the following wording 

in the national curriculum:

‘It is the essential knowledge that pupils need to be educated citizens, introducing them to the best 

that has been thought and said and helping to engender an appreciation of human creativity and 

achievement.’

What is Cultural Capital at Blackrod for History?

By the very nature of History as a subject we look closely at significant figures and events 
both locally and nationally to explore the impact on the social and economic environment 

of our local area as well as nationally and internationally.

By giving the children the opportunity to access enhancements such as educational visits, 

speakers, workshops etc. whilst engaging with the local community and their environment 
on targeted projects, they are able to develop a stronger sense of identity and become 

educated citizens who learn from the events, people, ideas they study on targeted projects, 

they are able to develop a stronger sense of identity and become educated citizens who 

learn from the events, people, ideas they study.
21



Cultural Capital History
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BPS’s History Cultural Capital offer includes:

 A progressive vocabulary overview

 History key stage reading area enhancements

 History project provision resources

 Significant people - Individuals who have changed the direction of History are embedded into subject journey

 Termly projects loans in classroom provision

 School trips –

o Bolton Museum Archives – Local History

o Within the local area to develop an understanding of how local and national events have shaped the history of the 

area and the people who live there.

o Whole School Project  - Act of Remembrance

 School visitors –

o Commonwealth Grave Commission 

o Historic Workshops

o Community Speakers 

 Enhancement days and assemblies–

o Workshops days on a range of Historical eras i.e. Stone Age to Iron Age, Romans, Mayans, Tudors 

o Remembrance Sharing Assembly to look at why we remember and the impact of both Wars on the local community

o Queen’s Platinum Jubilee Celebration



Curriculum Ambassadors
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We will work together to ensure that

Spiritual, Moral, Social and Cultural

development takes place in all subject

areas, supporting our subject leaders

with things such as learning walks,

observations and pupil voices. An

Ambassador would also get the

opportunity to:

 Write articles for the school 

newsletter

 Lead an assembly for the whole 

school

 Award certificates and merits for 

their subject

 Write a report for the governors

 Planning enhancements and 

school trips



Maths in Early Years



We are Historians 
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Our aim is to develop historical 

enquiry skills that allow children to 

experience the processes historians 

use to find out about the past.



Built for Blackrod
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We enhance the relevance and personalisation of our 

teaching by using customisable local History units. 

They include community-specific maps, records, and 

photographs. This fosters a stronger connection between 

our children and and their local heritage.



Built for Blackrod
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We also have biannual themed day looking at the impact the 

Industrial Revolution had on Bolton. This includes:

• The Bolton Inventor, Samuel Crompton, who invented the 

Spinning Mule. 

• The Luddites were a secret group of English textile workers in 

the 19th century. They destroyed textile machinery as a form 

of protest.

• L S Lowry’s artworks of the the industrial landscapes, 

comparing then and now

• Why did Mahatma Gandhi come to our town?



Blackrod Archives
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Blackrod Archives


